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CHAPTER 1 
INTRODUCTION 
Schools are failing to meet the needs oflesbian, gay, bisexual, transgender and 
questioning (LGBTQ) youth. LGBTQ youth face extreme challenges within the school 
setting. They are frequently subjected to both verbal and physical harassment and 
research suggests they are at a greater risk of developing mental health, physical, and 
educational problems. Harassment is significantly related to lower academic 
achievement (Kosciw, 2004). LGBTQ youth face sometimes-hostile school 
environments, often filled with heterosexist and homophobic attitudes. When suffering 
harassment and isolation with little support or assistance while attempting to learn, 
LGBTQ students are denied their rights to an appropriate education. 
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The situation for LGBTQ youth in our schools is unacceptable and there is a 
significant need to provide LGBTQ youth with additional support. Gay-Straight 
Alliances (GSAs), student-led groups that aim to create a safe and accepting school 
environment for all youth regardless of sexual orientation or gender identity, appear to be 
a source of support for LGBTQ youth, however, there is only a limited amount of 
research at present on the efficacy of GSAs. As a future school psychologist, the initial 
purpose of this research was to investigate the impact of GS As but inability to gain 
access to schools in the Midwest led to the overarching question of whether or not others 
are able to do research on this topic. In order to address this question, this study 
reviewed 901 journal publications in the School Psychology literature over the last 15 
years. The following literature review looks at LGBTQ youth, one example of how 
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LGBTQ youth may be better supported in our schools, the need for more research on this 
topic, and the importance of evaluating how much research is being published in the 
School Psychology discipline and related journals. 
CHAPTER2 
REVIEW OF THE LITERATURE 
Heterosexism, the belief that heterosexuality is superior to any other way of life, 
and homophobia, the fear and hatred of homosexuality, prevail in schools (McFarland & 
Dupuis, 2001). As individuals' behavior may be influenced by their attitudes (Fazio & 
Roskos-Ewoldsen, 2005), heterosexist and homophobic attitudes within the school 
environment can have serious consequences for LGBTQ students. Yet, little is currently 
known regarding high school students' attitudes toward LGBTQ youth (Baker & 
Fishbein, 1998; Hom & Nucci, 2003; Price, 1982; Szalacha, 2003; Van de Ven, 1994). 
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There is a great need for further research looking at high school students' attitudes 
toward LGBTQ youth. In one of the first, and few, studies to examine high school 
students' attitudes toward LGBTQ youth, Price (1982) found that males held significantly 
more negative attitudes toward homosexuality than females. Additionally, while the 
degree of negativity varied across genders, overall both males and females held a 
negative attitude toward homosexuality. The limited research following Price's study has 
examined high school students' attitudes toward LGBTQ students in relation to the 
variables of gender and age. According to the research of Baker and Fishbein (1998), 
Hoover and Fishbein (1999), and Van de Ven (1994), on the attitudes of high school 
students toward LGBTQ youth in relation to gender, males tend to hold more 
homophobic attitudes than females and same-sex prejudice is greater than opposite sex-
prejudice. In other words, male adolescents hold more prejudicial attitudes toward gay 
men than toward lesbians and female adolescents hold more prejudicial attitudes toward 
lesbians than toward gay men. Regarding age, research suggests that adolescents' 
attitudes toward LGBTQ youth become more positive with age (Hoover & Fishbein, 
1999; Hom & Nucci, 2003). 
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While most current research suggests that the general attitudes of high school 
students toward LGBTQ youth are negative, a small number of studies have contradicted 
this. Several researchers have concluded that students' attitudes toward LGBTQ youth 
are generally intolerant and negative (Hoover & Fishbein, 1999; Price, 1982; Van de 
Ven, 1994), yet a few studies point to a less negative view. Nairn and Smith (2003) 
examined high school students' attitudes toward lesbian, gay, and bisexual students and 
found some indication of acceptance of lesbian, gay, and bisexual students. Hom and 
Nucci (2003) reported even more positive findings. Their study of adolescents examined 
the participants' beliefs about and attitudes toward gay and lesbian peers in school. 
Results indicated that overall, students at this school were comfortable with and 
accepting of gay and lesbian peers. 
Additional research on the attitudes of adolescents toward LGBTQ youth is 
needed (Baker & Fishbein, 1998; Hom & Nucci, 2003; Price, 1982; Szalacha, 2003; Van 
de Ven, 1994). Hom and Nucci (2003) express concern regarding the current lack of 
understanding regarding adolescents' beliefs and attitudes about homophobia. Very few 
studies have examined youth's negative attitudes toward homosexuality. Much of the 
information regarding attitudes toward homosexuality is based on research examining the 
attitudes held by college and university students toward lesbians and gay men (Van de 
Ven, 1994 ). Although more research on the attitudes of adolescents toward LGBTQ 
youth is needed (Baker & Fishbein, 1998; Hom & Nucci, 2003; Price, 1982; Szalacha, 
2003; Van de Ven, 1994), an even greater need lies for more research on the 
effectiveness of particular strategies and interventions used to combat homophobia and 
negative attitudes (Szalacha, 2003; Van de Ven, 1994). 
Gay-Straight Alliances 
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Gay-Straight Alliances (GSAs), student-led groups that aim to create a safe and 
accepting school environment for all youth regardless of sexual orientation or gender 
identity, are one source of support for LGBTQ youth and they may provide opportunities 
for combating homophobic and heterosexist attitudes in schools. While initial research 
suggests that GSAs may offer much support to LGBTQ youth (Cianciotto & Cahill, 
2003; Frankfurt, 2000; Griffin & Ouellett, 2002; Lee, 2001; Weiler, 2003), little is 
presently known about GSAs. A literature search of three prominent psychology 
databases (Psychinfo, PsychArticles, and ERIC) spanning the years of 1966 to 2006, 
using the key words "gay straight alliance" yielded only 11 articles related to the topic. 
Although there is only a limited amount of research at present, GSAs appear to 
offer one source of support for LGBTQ youth and may have the potential to impact 
negative attitudes held by high school students. Hom and Nucci (2003) currently present 
the most positive findings related to high school students' attitudes toward LGBTQ 
youth. In their study, Hom and Nucci report that overall the adolescents were 
comfortable with and accepting of gay and lesbian peers. These findings are based on 
students attending a school with an active GSA. Additionally, in Massachusetts, high 
schools with GSAs have more positive school climates and less homophobic language as 
compared to high schools without GSAs (Szalacha, 2003). These initial findings 
indicate that GSAs may positively impact the attitudes held by high school students 
toward LGBTQ youth. 
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Further support for the potential impact of GSAs on high school students' 
attitudes include research findings related to the roles of GSAs. As stated previously, one 
of the major roles GSAs perform is to educate students and staff regarding LGBTQ-
issues. Negative attitudes and stereotypes toward LGBTQ youth can be changed with 
educational intervention (Price, 1982; Szalacha, 2003; Uribe & Harbeck, 1992). Often 
GSAs bring in speakers or panels to discuss LGBTQ-issues, such as homophobia and 
heterosexism. Research by Geasler, Croteau, Heineman and Edlund (1995) suggests that 
attendance at a panel discussion by lesbian, gay and bisexual speakers leads to an 
expressed change toward a more positive attitude regarding LGB individuals and a 
reduction in heterosexism in college students. GSAs frequently promote school-wide 
discussions of LGBTQ issues and some GSAs have their members speak in classrooms, 
research shows that these activities could have a similar impact as the panel discussion. 
In addition, GSAs often increase the visibility of LGBTQ youth and educators. Some 
research suggests that social contact, such as classroom discussions and panel 
presentations, can change attitudes toward homosexuality (Lance, 2002; Sakalli & 
Ugurlu, 2002). 
LGBTQ students face a number of challenges and obstacles at school. Many of 
these challenges are a result of homophobic and heterosexist attitudes that prevail in high 
schools. Although there is only a limited amount of research at present, GSAs appear to 
offer one source of support for LGBTQ youth and may have the potential to impact 
negative attitudes. Initial research suggests that participation in GSAs can impact 





In light of the need for further research on high school students' attitudes, 
strategies to combat negative attitudes, and GSAs, the original purpose of this study was 
to examine Midwest high school students' attitudes toward sexual minority youth in 
schools with and without GS As. The original goal of the study was to determine how 
high school students' attitudes toward sexual minority youth differ in schools with and 
without GSAs in relation to age as well as gender. Specifically, the focus of this research 
was on examining the following hypotheses: (1) high school students' cognitive attitudes 
toward LGBTQ youth differ in schools with and without GSAs (2) high school students' 
affective attitudes toward LGBTQ youth differ in schools with and without GSAs (3) 
high school students' behavioral attitudes toward LGBTQ youth differ in schools with 
and without GSAs (4) high school students' attitudes toward LGBTQ youth differ in 
schools with and without GSAs in relation to age (5) high school students' attitudes 
toward LGBTQ youth differ in schools with and without GSAs in relation to gender. 
Seven separate school districts ( each containing at least one high school with a 
GSA and one high school without a GSA) were invited to participate in the original 
study, which called for the administration of a comprehensive 70-question survey 
(requiring 10-15 minutes to complete) developed to measure the cognitive, affective, and 
behavioral attitudes of high school students toward sexual minority youth. All seven 
school districts, located throughout three Midwest states, declined to participate in the 
study. School district's responses to the request to conduct research included denial 
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based on (a) already having other research projects being conducted, (b) the study not 
meeting the district's criteria for surveying students, (c) the school being in the process of 
reanalyzing district policy regarding the inclusion of sexual orientation, ( d) concern 
regarding the amount of time required to complete the survey, (e) the assumption that 
data from the survey would not be used to directly or indirectly improve student 
achievement, and (f) the fact that the survey asked questions about privileged information 
such as sexual behaviors/attitudes. 
Being denied access to conduct research in seven school districts led to the 
development of several questions. If schools deny access to researchers ofLGBTQ 
issues, what does this mean for LGBTQ youth? What does this difficulty in conducting 
research mean for school psychologists? Why are school districts reluctant to discuss 
these issues? Why are there barriers to conducting LGBTQ research in schools? What 
are the barriers to conducting LGBTQ research in schools? How much attention are 
researchers in School Psychology giving to LGBTQ student issues? Is the lack of 
research on LGBTQ issues due to the difficulty in obtaining access to students? 
Ultimately, these questions led to the two research questions that are addressed by this 
research: (1) What topics are being addressed in the School Psychology literature? (2) 
How much coverage do LGBTQ-related issues receive in the research literature? 
Data Analysis Procedures 
A content analysis of two prominent school psychology journals, School 
Psychology Review and School Psychology Quarterly, was conducted to address the two 
research questions. Another researcher conducted an identical content analysis of two 
other prominent school psychology journals. Both researchers used the same research 
methodology and procedures. Interrater agreement data was determined for all four 
journals. 
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School Psychology Review and School Psychology Quarterly are both refereed 
journals that specifically target school psychology practitioners, researchers, and trainers 
as readers. To determine the amount of coverage given to various topics, all volumes of 
School Psychology Review and School Psychology Quarterly published from 1990 to 
2005 were analyzed. Given the extent of the school psychology field, it would be 
difficult to code all articles related to school psychology. Additionally, the first GSAs 
began forming at the end of the 1980's and the beginning of the 1990's. As a result, the 
content analysis was limited to the last 15 years of research. For each article, the key 
topics identified in the title and abstract of the article were recorded and analyzed. The 
analysis included only full-length articles. Commentaries, rejoinders, editorial 
introductions, book reviews, material reviews, and announcements were excluded due to 
inconsistencies in format and frequent lack of abstracts. 
The 62 descriptors for coding article topics were adapted from those used by the 
National Association of School Psychologists (NASP) to identify the content of 
presentations and posters at their annual conventions. (See Appendix A for a list of the 
topic codes used.) Several topics were combined into more general, all-consuming 
categories. For example, the NASP topics included separate codes for academic 
assessment, behavioral assessment, cognitive assessment, diverse learners assessment, 
early childhood assessment, environment assessment, math assessment, reading 
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assessment, and writing assessment. For this research study these codes were condensed 
to the single code of "assessment". This process was used to create the categories of 
"intervention," "progress monitoring," and "professional development." Additionally, 
several of the NASP topics were excluded from the topic codes used in this research due 
to irrelevancy or vagueness. For example, the category of "research" was excluded as the 
term's meaning was determined to be too broad and unclear. 
Coding of each article was based on the article's title and abstract. Articles could 
be given an infinite number of codes. After each article was coded a frequency count 
was conducted to determine which topic areas received the most and least coverage from 
1990-2005. 
Interrater Agreement 
Reliability of the coding procedure was assessed by having another researcher, familiar 
with the research methodology, classify a random sample of 20% of the articles. 
Interrater agreement data was collected. The two researchers each individually coded 
10% of the articles. The articles were then exchanged and coded by the other researcher. 
Following the coding by each researcher, the researchers compared their code(s) for each 
article. Discrepancies were discussed at the various intervals throughout the process until 
raters came to a mutual agreement. This process was conducted three times. Interrater 
agreement was calculated by dividing the number of agreements by the number of 
agreements plus disagreements and multiplying by 100. Interrater agreement was 81 % 




Nine hundred and one articles were coded, including 587 articles from School 
Psychology Review and 314 articles from School Psychology Quarterly. In School 
Psychology Review, the topics that received the most coverage included: (1) intervention, 
(2) assessment, and (3) ethical, legal and professional issues. Similarly, in School 
Psychology Quarterly, the topics that received the most coverage included: (1) 
intervention, (2) assessment, and (3) ethical, legal and professional issues. Table 1 shows 
the total number of occurrences in both journals for each topic area. The mean number of 
the occurrences of each coding category across all the documents in the sample was 34. 
A total of 9 articles out of 901, less than 1 %, included the topic of sexual minority 
youth. In the last 15 years, School Psychology Review published 6 articles covering the 
topic of sexual minority youth and School Psychology Quarterly published 3 articles 
covering the topic of sexual minority youth. Table 2 shows the characteristics of the 9 
articles that included the topic of sexual minority youth. Table 3 provides additional 
publication information for the 9 articles. 
Figure 1 depicts the frequencies of topic occurrence for other marginalized 
( disadvantaged) groups in society in comparison to sexual minority youth. Race and 
cultural diversity (RCD) was coded in 100 articles (11 %). The topic of behavior and 
emotional disability (BED) was coded in 62 articles (7%) and the topic oflearning 
disability (LD) was coded in 59 articles (7%). Three percent of the articles included the 
topic of socioeconomic status (SES). Mental disability (MD) was coded in 11 articles 
(1%). Sexual minority youth (SMY) was coded in 9 articles (less than 1%). 
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Percent of Articles 
Topic Frequency Including the Topic 
Memory 5 less than 1% 
Mental Disability 11 1% 
Motivation 26 3% 
Physical Health 33 4% 
Positive Behavior Support 1 less than 1% 
Prevention 48 5% 
Progress Monitoring 16 2% 
Psychopharmacology 28 3% 
Race & Cultural Diversity 100 11% 
Research Methods 41 5% 
Retention 3 less than 1% 
School Adjustment 20 2% 
School Discipline 9 1% 
Self Concept (self-esteem, self-control) 19 2% 
Self-Injurious Behavior 3 less than 1% 
Service Delivery Models 23 3% 
Sexual Minority Youth 9 less than 1% 
Social Competence 74 8% 
Social Support 13 1% 
Socio Economic Status 27 3% 
Special Education Procedures & Issues 37 4% 
Speech/Language 14 2% 
Student Teacher Relationships 6 less than 1% 
Substance Use & Abuse 7 less than 1% 
Suicide 10 1% 
Systems Issues & Variables 28 3% 
Technology 7 less than 1% 
Traumatic Brain Injury 2 less than 1% 
Violence 21 2% 
Vision & Hearing Impairment 3 less than 1% 
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Table 2 












Questioning youth only 1 
Gay and lesbian youth 2 
Gay, lesbian, and bisexual youth 1 
LGBTQ-youth 3 
Not specified (sexual orientation) 2 
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Table 3 
Publication Information for Articles Including the Topic of Sexual Minority Youth 
Year Journal Title of Article Author(s) 
1995 SPR Lesbian mothers and their children: A review for Sherri Vistor 
school psychologists Marian Fish 
1996 SPQ The school psychologist's role in suicide Jonathan Sandoval 
prevention Stephen Brock 
2000 SPR Addressing sexual orientation and professional Michael Bahr 
ethics in the training of school psychologists in Barbara Brish 
school and university settings James Croteau 
2000 SPR Substance abuse among gay, lesbian, bisexual, Karen Jordan 
transgender, and questioning youth 
2000 SPR Reducing harassment of lesbian, gay, bisexual, Mary Henning-Stout 
transgender, and questioning youth in schools Steve James 
Samantha Macintosh 
2000 SPR Questioning youths: Challenges to working with Gary Hollander 
youths forming identities 
2000 SPR An attachment perspective on the developmental Deborah Tharinger 
challenges of gay and lesbian adolescents: The Greg Wells 
need for continuity of caregiving from family and 
schools 
2001 SPQ Conceptualizing cross-cultural school psychology Emilia Lopez 
competencies Margaret Rogers 
2002 SPQ Incidence and mental health impact of sexual Anthony D' Augelli 
orientation victimization of lesbian, gay, and Neil Pilkington 
bisexual youths in high school Scott Hershberger 
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Note. BED = Behavior and Emotional Disability, LD = Leaming Disability, MD = Mental Disability, RCD 




This study provides several responses to the first research question, "what topics 
are being addressed in the School Psychology literature?" Not only is this an important 
question to answer, it is also important research to conduct. It is important for 
disciplines, such as School Psychology, to look at the type of research being conducted in 
the field and to examine what professionals in the field are communicating among each 
other. Blair, Brown, and Baxter (1994) discuss the importance of such introspective 
research and provide an example of such research in the field of communication studies, 
in which a call was made for more female authors. In response to the first research 
question, the same three topics occurring most frequently in School Psychology Review 
were also the three topics occurring most frequently in School Psychology Quarterly. 
Those topics most likely to be included in the journal articles were (1) intervention, (2) 
assessment, and (3) ethical, legal and professional issues. Two-hundred and ninety-five 
of the 901 articles coded (33%) included the topic of intervention, including, for example, 
the article Behavioral Interventions for the Classroom: Implications for Students with 
ADHD (Abramowitz & O'Leary, 1991). Two-hundred and fifty-nine of the 901 articles 
coded (29%) included the topic of assessment including, for example, the article Dynamic 
Approaches to Psychoeducational Assessment (Haywood & Brown, 1990). One-hundred 
and sixty of the 901 articles coded (18%) included the topic of ethical, legal, and 
professional issues including, for example, the article Participating in Supervision in 
School Psychology: A National Survey of Practices and Training (Ross & Goh, 1993). It 
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is not surprising that the topics of assessment and intervention receive large amounts of 
coverage in the School Psychology literature. Assessment and intervention are 
significant parts of a school psychologist's job. 
In response to the second research question, how much coverage do LGBTQ-
related issues receive in the research literature, the current study suggests the answer is, 
"very little." Only nine articles out of 901 (less than 1 % ) included the topic of sexual 
minority youth. In the last 15 years, School Psychology Review published 6 articles 
covering the topic of sexual minority youth and School Psychology Quarterly published 3 
articles covering the topic of sexual minority youth. 
In the content analysis spanning the last 15 years, the first article published on the 
topic of sexual minority youth in either journal did not occur until 1995. From 1990-
1995 not a single article in either journal addressed the topic of sexual minority youth. 
Over half of those articles coded for covering the topic of sexual minority youth were 
from 2000. In 2000, School Psychology Review published a special issue journal on the 
topic of sexual minority youth, resulting in the publication of five articles at this time. 
Within the limited coverage the topic of sexual minority youth receives, the sub-
groups (for example, gay or transgender) within the category of sexual minority youth 
receive even less coverage. Of the nine articles covering the topic of sexual minority 
youth, one article specifically addressed questioning youth. Two articles addressed gay 
and lesbian youth. One article addressed gay, lesbian, and bisexual youth. Three articles 
addressed gay, lesbian, bisexual, transgender, and questioning youth. Two of the articles 
did not specify the subgroups being addressed within the article. The abstracts of these 
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two articles simply referred to the topic of sexual orientation, not specifying any further. 
It is clear that subgroups within the category of sexual minority youth are receiving even 
less coverage in literature. 
In comparison to other marginalized groups in society, an analysis of the data 
reveals that sexual minority youth receive the least amount of coverage among 
disadvantaged groups. The topic of race and cultural diversity was covered in 100 of the 
901 articles (11%). Socioeconomic status was addressed in 27 of the 901 articles (3%). 
Individuals with disabilities including mental, learning, and emotional/behavioral, were 
also covered more frequently, being included in 11, 59, and 62 articles, respectively. It is 
important to note that it is possible that the areas of mental, learning, and 
emotional/behavioral disability are actually also addressed in the articles about 
assessment and intervention in ways that sexual minority youth are not. Additionally, as 
some states move toward a non-categorical approach to disabilities the categories of 
mental, learning, and emotional/behavioral disabilities may be subsumed under a more 
general term for all students with disabilities, such as entitled individuals. Therefore, 
these numbers may actually be an underestimation of the coverage of mental, learning, 
and emotional/behavioral disabilities. The small amount of coverage sexual minority 
youth received in this analysis of the literature provides support, but not proof, for the 
hypothesis that it is difficult to obtain access into schools to conduct research on LGBTQ 
issues. 
There appears to be a troubling cycle when it comes to conducting research on 
LGBTQ issues. Researchers consistently identify a lack of research on LGBTQ youth 
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issues. Researchers attempt to conduct LGBTQ-youth research but are denied access to 
the schools. As a result of this rejection, it is difficult to conduct research on LGBTQ 
youth issues, particularly in the schools, and therefore a paucity of literature exists on this 
topic (Baker & Fishbein, 1998; Hom & Nucci, 2003; Price, 1982; Szalacha, 2003; Van de 
Ven, 1994). There are other possible reasons for the lack of research on LGBTQ issues. 
The stigma surrounding LGBTQ issues may also impact the amount of research being 
conducted. This stigma may not only impact schools' willingness to allow research on 
this topic but also it may impact researchers' willingness to conduct such research. 
Furthermore, the lack ofresearch may be due to researchers' lack of interest in 
conducting research on LGBTQ issues. 
Suggestions for Future Research 
The answers to the above research questions may begin to help us uncover the 
answers to even bigger questions. However, future research is needed to address a 
number of "big picture" questions. How much attention are researchers giving to 
LGBTQ student issues? If schools deny access to LGBTQ-researchers, what does this 
mean for LGBTQ youth? What does this difficulty in conducting research on LGBTQ 
topics mean for school psychologists? Why are school districts reluctant to discuss these 
issues? Why are there barriers to conducting LGBTQ research in schools? What are the 
specific barriers to conducting LGBTQ research in schools? And, perhaps most 
importantly, how do we combat such barriers in an effort to support LGBTQ youth in our 
schools? 
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Beyond these "big picture" questions lie even more questions. Once better access 
to schools for conducting LGBTQ research is obtained, additional questions need to be 
addressed. Clearly, initial research on GSAs suggests they hold much promise for 
supporting LGBTQ youth and their allies. However, there is a great need for more 
research on GSAs. Research is still needed on the roles of GSAs in schools and the 
benefits they may offer. As Lee (2001) states, "Although many GSAs are emerging 
across the country, little research has been done that evaluates the impact they have on 
the lives of the individual students who participate in them" (p. 5). 
Several questions to be addressed as researchers attempt to evaluate the impact of 
GSAs include: How are student members of GSAs impacted by their participation? How 
are straight ally members impacted by their participation? Do straight allies receive 
similar benefits compared to LGBTQ members? How do GSAs help members learn to 
deal with and handle heterosexual assumptions? How does the community climate affect 
the impact of GSAs? Does GSA participation significantly affect students over a longer 
period of time? Does participation in a GSA empower students? How do students 
handle, resist, and deal with heterosexist high schools? 
More questions that could be investigated include: How do non-members and 
community members perceive GSAs? Are there benefits to GSA participation other than 
those already identified? Are there downsides to membership, and if so, what are they? 
Are there differences between GSAs in rural and urban settings? How do GSAs impact 
school climate? And, how can school psychologists support the development of GSAs. 
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In addition to the need for more research, there is a need for more 
administrative and community support of GSAs as well. Griffin and Ouellett (2002) 
suggest that GSAs can help but eventually the entire school setting must be involved in 
order to make schools safer, more welcoming places for LGBTQ students. Perhaps 
future research needs to examine ways GSAs can establish support and increase school-
wide involvement. How do GSAs successfully obtain administrative support or backing? 
How do GSAs increase community investment and involvement? 
Additionally, it is important to note that beyond examination of the topic of sexual 
minority youth, there are other topics in the field of school psychology that are also 
receiving minimal attention within the research literature. Other topics, in addition to 
sexual minority youth, that received less than 1 % coverage in the school psychology 
research literature include: Abuse, Alternative Schools, Counseling, Crisis Intervention, 
Eating Disorders, English Language Learners, Fetal Alcohol Syndrome, Gifted and 
Talented, Inclusion, Intervention Teams, Job Satisfaction, Memory, Positive Behavior 
Support, Retention, Self-Injurious Behavior, Student Teacher Relationships, Substance 
Use and Abuse, Technology, Traumatic Brain Injury, and Vision and Hearing 
Impairment. The aforementioned topics, in addition to sexual minority youth, are 
research topic areas that may require further attention and may be in need of additional 
research. 
Limitations 
This research has several limitations. To begin, this study sampled only two of 
the most prominent journals in the field of School Psychology. Furthermore, the content 
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analysis was limited to the last fifteen years of research; research prior to 1990 was not 
included in the content analysis. Lastly, due to inconsistencies in format and frequent 
lack of abstracts, this content analysis included only full-length articles. Commentaries, 
rejoinders, editorial introductions, book reviews, material reviews, and announcements 
were excluded. 
Implications for School Psychologists 
The above findings lead to several implications for school psychologists. In 
consideration of the harassment, violence, and risks experienced by LGBTQ students the 
National Association of School Psychologists (2004) states that school psychologists are 
ethically obligated to ensure all students have an equal opportunity for development of 
their personal identity in a safe and supportive school environment. One way school 
psychologists can help support LGBTQ students is through increasing their 
understanding of LGBTQ issues and supports, including GSAs. School psychologists 
can become school staff allies for GSAs that currently exist at their schools. If one's 
school does not have a GSA, school psychologists can work to establish one. School 
psychologists can also point GSAs towards available resources. They can take an active 
role in advocating for this group of students at the local, state, and national levels. 
School psychologists can encourage school administrators and staff to create a more 
welcoming and supportive climate for LGBTQ students. Additionally, and perhaps most 
importantly, school psychologists can work to conduct future research on LGBTQ-youth 
issues, including GSAs and other forms of support for LGBTQ youth. The topic of 
LGBTQ youth is notably missing from the school psychology literature. School 
psychologists need to take an active role to fill the gap in research regarding LGBTQ 
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